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7. School Improvement Priority 7:  “To improve the use of technology to enhance 

students’ learning”. 
 
 
 
 
 
 

1. Overview of complex needs provision 
 

• The admission of 8 Year 7 pupils with complex needs raised the school’s 
awareness of autism and was a catalyst for debate and response across the 
school.  Through discussions with the Birches, the school’s main feeder primary 
school, it was realised that similar cohorts of pupils will be coming through in 
future years. 

• It was agreed to make the issue a whole school focus to ensure a coordinated 
response throughout the school, clearly linked to appraisal objectives. 

• A whole school awareness raising launch was facilitated by two of the assistant 
principals that provided a forum to raise issues and share ideas.  Themes 
explored included the importance of consistent strategies and routines, the 
environment and resources appropriate to the needs of pupils with complex 
needs/autism.  Discrete groups in terms of levels of need throughout the school 
were identified as were the training needs of staff.  An ASD/ complex needs 
coordinator role has been created and fulfilled by a teacher with sound 
experience and knowledge in this field. 

• The school wisely agreed to take a carefully considered, measured approach to 
its provision for this particularly group of pupils and is evaluating and making 
modifications on an ongoing basis.  The aim is to create an appropriate, nurturing 
learning environment, including outdoor provision to facilitate meaningful 
behaviour for learning.  Already, assessment processes have been reviewed and 
teachers will meet on a half termly basis to continually reappraise and moderate 
students` levels, targets, resources and learning environments.  The school 
intends to refine assessment systems further by considering a range of 
assessment materials, including B Squared, that break P-Level descriptors into 
smaller steps in order to monitor progress in finer detail.   

• Lunchtimes have been identified as a potential flash point in terms of staffing and 
timings and is currently being carefully monitored and evaluated. 

• Case studies were provided that demonstrate improvements in the 10 weeks 
since the pupils have been in the school.  As a result of regular routines, 
structures and consistent management of challenging behaviours pupils are 
becoming less anxious and distressed and able to tolerate movement between 
rooms with a reduced need to spend time in the quiet room or the Apollo room.  
This was observed first hand during the visit, and is detailed in the next section of 
the report. 
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2. Paired lesson observations 
 

a) Group A. Teacher KM – Observers JJ/ZE 
 

What Went Well - www 
• The classroom provided a low distraction environment; the seating plan 

demonstrated that the placement of pupils and deployment of teaching 
assistants had been carefully considered.  Superb team work made a 
significant contribution to the smooth running of the lesson. 

• The routine of the lesson followed the agreed format ie a familiar song to 
signal the start of the morning, registration, followed by pupils involvement in 
displaying the visual timetable for the morning, helping them to be aware of 
the morning’s routine. 

• The teacher provided a very calm and controlled start to the English lesson 
using a DVD and familiar song of the story they are following. 

• All staff used calm and consistent management of challenging behaviour, 
they had excellent relationships with pupils demonstrating that they know 
them very well; this made a significant contribution to pupils’ behaviour for 
learning and engagement in the lesson.   

• Detailed behaviour plans for each pupil ensure consistency of approach and 
highlight the high expectations of staff. 

• There was excellent evidence of pupils’ learning over time, for example, they 
were able to respond to the tune for their own name and match their own 
photograph to a chair in the registration period, and in some cases pupils 
independently used a switch (BigMack) to indicate that they had recognised 
their name tune.  They all participated in the greeting and anticipated their 
own turn. 

• Excellent use of multi-sensory resources during the story telling actively 
engaged pupils in learning and sustained their interest; they independently or 
co-actively explored the different textures and smells of the props. 

 
Even Better if – ebi 
• Ensure all pupils arrive promptly from their tutor groups for the beginning of 

the first lesson. 
 

Judgement:  Outstanding 
 
 

b) Group V.  Teacher AA – Observers JJ/JC 
 

What Went Well – www 
• A well structured lesson plan and excellent deployment of support staff 

ensured the smooth running of the lesson and support staffs' understanding 
of their role and the expected learning outcomes. 

• The classroom presented as a calm, well organised learning environment 
that created a positive climate for learning. 

• Clearly directed and timely support and intervention matched individual 
needs accurately. 

• All staff demonstrated clam and consistent management of pupils’ 
challenging behaviour, there was excellent teamwork throughout the lesson.  
Staff demonstrated their sound understanding of individual pupils’ needs and 
used this effectively to promote pupils` learning. 

• Prior to pupils undertaking a task, staff modelled the activity, for example, 
measuring out ingredients or rolling the shortbread.  This enabled pupils to 
progress in the lesson and achieve the intended learning outcomes.  Pupils 
had progressed from previous lessons in their ability to follow instructions and 
willingness to participate in tasks. 

• There were high levels of pupil engagement throughout the lesson. 
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Even Better If – ebi 
• Verbal feedback is very specific in order for pupils to understand what they 

are being praised for. 
• Staff have greater awareness of conceptual language in terms of the subject 

of the lesson and use this throughout the lesson to reinforce concepts. 
 

Judgement: Good 
 
3. Parent/Carer Information Morning 
 

• The school has always explored ways to improve its engagement with parents 
and carers with a considerable degree of success.  “A parent/carer working party 
has been industrious and is highly effective in promoting improvements in 
communication with the school …..  making a major contribution to the success of 
the summer festival”  (External Review Report, January 2013) 

• The parent/carer morning observed during the visit has been organised jointly by 
one of the school governors (whose child had previously attended the school) 
and one of the vice principals.  The event was an outstanding example of how 
effectively the school works with families and external agencies in providing 
support and advice to overcome obstacles that often stand in their way.  A huge 
number of organisations were represented at the event including Travel Training 
Partners, Employment Services, SALT, the Autistic Society and a Bereavement 
Charity.  Students had been encouraged to set up stalls to sell goods they made 
during enterprise projects; the whole event was being filmed by the school’s 
Media Crew. 

• The morning was exceptionally well attended, testifying to high levels of 
commitment to the school of the parents/carers and community partners. The 
event was vibrant, providing opportunities for parents/carers to engage with each 
other and school staff, including the EMAS teacher who facilitated conversations 
between families. 

• The information morning provided an excellent vehicle for students and their 
parents/carers to seek guidance and information to help them make informed 
choices about the next steps in their education.  It truly brought the Local Offer to 
life. 

 
4. Update on Education Health and Care Plans 
 

• All staff, governors and parents/carers have been provided with an overview of 
the SEN reforms and revisions to the Code of Practice through a programme of 
training and information sessions.  Similar information was disseminated to other 
BFET academies and partner schools via SENCO network meetings. 

• A schedule of review meetings for the year has been planned, starting with Year 
14 to begin on 1st December during which the conversion from a statement to an 
EHC plan will be completed.  The review will be chaired by the sixth form tutor, 
facilitated by a member of SLT.  The process will continue throughout the year 
with priority being given to key transition cohorts ie Years 14, 11, & 9.  
Workshops have been arranged to capture parent/carer voice, the first was held 
on the morning of the visit as the school wisely seized the opportunity to engage 
with parents/carers of Year 14 students who were at the parent/carer event. 

• A differentiated one page profile has been produced and will be completed during 
tutor group time, it is hoped that the most able students will complete themselves. 

• The school welcomes the multi-agency approach and is optimistic that it will 
enhance its work with parents/carers and other partners.  Senior leaders 
recognise that the process represents a much broader perspective than an 
annual review, and realise the importance of identifying appropriate, aspirational 
outcomes. 

• It is intended to evaluate Year 14 reviews in January to inform future planning, 
organisation and outcomes for the school itself, and other BFET academies and 
partner schools. 
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5. Pupil Progress and Achievement 2013-2014 
 

• The school continues to undertake a rigorous and robust analysis of pupil 
performance data underpinned by benchmarking with similar schools nationally in 
order for support and interventions to be precisely targeted to maximise pupils’ 
progress.  The school’s analysis rightly considers the progress and attainment of 
different groups and different subjects and presents the outcomes in a clear, 
accessible way.  Definitions of progress are closely linked to the National 
Progression Guidance 2010-2011, the Durham P Scale Project, analysis of 
school based data over time and knowledge of individual pupils.  This is excellent 
practice. 

 
 
End of Key Stage 3 2014 (19 pupils – ability range P5 – NCL4) 
• 91% of pupils achieved their English and maths target with 100% achievement in 

speaking and listening 
 
 
End of Key Stage 4 2014  
• 96% of pupils achieved their English targets and 97% of pupils achieved their 

maths targets. 
• The school attributes the high levels of achievement to a number of factors 

including a whole school focus on communication, effective use of Rapid 
Readers and the impact of targeted interventions such as the Mindfulness 
programme. 

• Based on the school’s definitions of progress, pupils progress and achievement 
in English and Maths combined were as follows: 

 
 Outstanding Good Consolidated 
 2013 2014 2013 2014 2013 2014 
NC Level 1 and 
above 
 

90% 82% 10% 13%  5% 

Levels P4 – P8 
 69% 77% 29% 19% 2% 4% 

Levels P (i) – P3 (ii) 
 89% 64% 11% 36%   

All 83% 74% 16% 23% 1% 3% 
 
 

Comparisons of Progress 
• Effective comparisons within and between cohorts  remains problematic due to 

their size (average 18 pupils) and the wide range of ability within them (often 
between P1ii to NC Level 4). 

• Ability within each key stage cohort also impacts on comparative outcomes.  
• Analysis of end of key stage data 2014 demonstrates there is no difference in 

progress between LAC and Non LAC pupils of similar age, ability and starting 
points.  Meaningful comparisons of ethnic groups are also affected by the small 
numbers within each cohort. However, data suggests that White British pupils 
make more progress in number and that  8% make more progress in maths than 
pupils from other ethnic groups. 

• Pupil Premium 2013/2014 was used effectively to close gaps between rates of 
achievement of those in receipt of pupil premium funding and those not.  For 
example the English/maths combined points score increase in 2014 was slightly 
higher for pupils in receipt of funding. 
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Comparisons of subjects 
• Subject strand comparisons confirm the following: 

EKS4 2014   
• In maths 91% of pupils made outstanding progress in using and applying and 

number and 87% in shape, space and measure. 
• In English, 83% of pupils made outstanding progress in speaking and 

listening, 57% in reading and 52% in writing.   
• Previous analysis identified lower achievement in science, interventions were 

put in place at the beginning the years for example: 
o Development of a new science curriculum for key stages 3 and 4 
o Rigorous moderation of assessment 
o The identification of increasingly challenging targets. 

• As a result the average national percentile for the EKS3 2014 SLD cohort has 
risen from 33 in 2012 to 47 in 2014. 

• Similarly in the EKS4 2014 SLD cohort percentiles were raised from 34 to 44 
• Although percentiles achieved still remain higher in English and maths, 

appropriate interventions are successfully closing the gap between subjects. 
 

 
National Benchmarking 
• Durham P Scale Project Feedback 2014: 

o Average percentile in ICT for pupils classified as SLD in the EKS3 cohort 
has risen from 48 in 2013 to 56 in 2014. 

o Average scores for SLD pupils (years 7 to 11) in English, maths, ICT and 
PSHCE are comparatively higher than the whole sample. 

o Value added score for boys is slightly higher in English whereas girls are 
marginally higher in maths, science and ICT. 

 
 
Sixth Form 
• Post 16 pathways are delivered as an integral part of the Sixth Form Curriculum 

and have: 
o Enabled students to build on existing skills, knowledge and 

understanding supporting progression from assessed starting points. 
o Provided appropriate rigour and challenge to support students to 

progress to their intended outcomes. 
o Provided a framework for ongoing and rigorous review and evaluation 

which effectively informs future development. 
o Included relevant aspects of English, maths and work related learning to 

support employability skills and potential employment options and 
identified this is a key area for further development. 

 
 
End of Key Stage 5 (EKS5) 2014 (18 pupils) 
• 89% (16) of the Year 14 students achieved their predicted targets, having 

followed a personalised learning pathway linked to national accreditation 
(ASDAN) 

• 56% (10) students achieved a Diploma in Personal Progress (Levels 3 - 6) 
• 17% (3) students achieved a Certificate at Entry Level 3 in Personal and Social 

Development (PSD) 
• 17% (3) students from the Year 14 cohort exceeded expected progress, 

graduating from the ‘Bridging the Gap’ workplace learning project at Manchester 
Metropolitan University having achieved an AQA Certificate in Employability Entry 
Level 3 

• 17% (3) achieved Duke of Edinburgh Scheme Silver Award 
• All Year 14 students successfully secured post school provision 
• There is a significant increase in students accessing specialist college provision 

who might previously have been solely in receipt of social care support. 
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The Headteacher informed the consultant that she had recently been informed that 
the Durham project is no longer to continue, therefore the school will need to consider 
another means of making comparisons with similar schools nationally.  The school 
intends to explore the possibility of installing CASPA as this is used by the vast 
majority of other special schools in the authority.  As discussed earlier in the report 
the school is also considering the introduction of B Squared as an assessment tool 
for at least those pupils with complex needs.  The consultant signposted the school to 
North Ridge High School as it uses both CASPA and B Squared. 

 
 

Valuable discussion took place around the purpose, audience and format of the 
summary as this will inform the content in future years.  In this regard, the school 
should be mindful of the descriptors and criteria in the achievement section of the 
revised Ofsted handbook September 2014.  The school should aim to present data 
that includes the percentage of pupils making more than expected progress; it may 
wish to demonstrate this also on the school’s RAG rating tracking system.  
Consideration might be given to quantify progress in terms of the sub-level and whole 
P scale and NC Level progress on a term by term and key stage basis, having regard 
to the National Progression Guidance 2010 – 2011. 

 
 
6. School Improvement Priority 1:  “To improve achievement in science” 
 

• Data analysis had highlighted that pupils’ attainment in science was lower than in 
other subjects, this was also the same based on national comparators. 

• The assistant principal with responsibility for this whole school priority, worked 
with the science coordinator and other teachers to address the issue.  They 
developed a new curriculum plan and introduced new medium term planning in a 
similar format to English.  Pupils were reassessed to ensure security of data, 
outcomes being used to inform target setting.  Based on the analysis of 
assessments, the science coordinator developed intervention strategies for all 
pupils.  It was also agreed to introduce a model of assessment based on end of 
modules.  Rigorous monitoring of planning, work scrutiny and tracking of pupil 
progress has ensured that the school has now an accurate understanding of its 
performance in this subject.  Value added data provided by the Durham project 
highlights the impact of the range of strategies undertaken on improved pupil 
performance from 2012 to 2014 with 15% of pupils making better than predicted 
progress. 

• The assistant principal reported that her involvement in the initiative has helped 
her to understand and become more confident in data analysis.  As a senior 
leader she has become more reflective of the work of others and has recognised 
that she now has a level of accountability at a whole school level, which has 
made   a significant contribution to her own professional development. 

 
 
7. School Improvement Priority 7:  “To improve the use of technology to enhance 

students’ learning”. 
 

• The teacher leading the project gave a PowerPoint presentation that 
demonstrated her responsibility for leading the project as an integral part of her 
NPQL programme.  She confidently described the different elements of the 
programme and the importance of ensuring she could provide secure evidence of 
the impact of the programme on improved pupil outcomes and her own 
development as a middle leader.  The project target was to enhance students’ 
communication through the development of their skills in app technology.  She 
worked closely with the speech and language therapist in order to understand 
what strategies could enable a student to learn better.  It was agreed to identify 
four objectives for each student and working with form tutors, to identify students` 
likes, dislikes and motivators. 



 8 

• The teacher was able to provide both qualitative and quantitative data of the 
impact of the project on pupils outcomes: 

o Prior to the beginning of the project no student had met their challenging 
speaking and listening target.  On completion of the project, 33% of the 
students exceeded their target level in speaking and listening and 66% of 
students met their target in speaking and listening. 

o Each of the students objectives were monitored by their tutor on a system 
ranging from 1-5.  All students showed improvement in at least 50% of 
their objectives.  66% showed progress in all of their objectives whilst 
50% of students showed progress of two levels in at least one of their 
objectives. 

o Students demonstrated engagement and increased confidence in using 
the apps with high levels of enjoyment. 

o The teacher not only evaluated the successes of the project but also 
problems that emerged, these included the ability to identify relevant 
apps,and time and availability of staff to assess and monitor pupils` 
progress. 

o On a personal level the teacher has had an opportunity to consider 
different leadership styles and gained an understanding of working with 
others, responding to different personalities and how to get the best out 
of people.  She is now clearer of her own aspirations. 

 
 
 

 
SUMMARY 
 
Discussions, observations and presentations during the visit powerfully evidenced the way in 
which the impact of the increased accountability placed on senior and middle leaders has 
contributed to a highly effective distributive leadership model representing a highly skilled 
group of confident professionals and likely future leaders.  Evidence provided during the visit 
confirms that the school is continuing to provide outstanding innovative education. 


