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SCHOOLS OWN AGENDA 
 
Update on School Developments 
 
i) Staffing 
 

• Senior leaders have examined more creatively roles and 
responsibilities in response to curriculum developments, slight 
changes in the needs of pupils (see below) and increasing 
demands placed upon the academy in terms of its outreach work.  
Currently the behaviour support team is led by Jill Cinan, vice 
principal, supported by a TA4 leading the work of the support team.  
It is intended to create a layer of support between the vice principal 
and the TA4 and give an identified teacher specific responsibility for 
behaviour, whilst also appointing an additional TA in order to 
develop the capacity of the behaviour support team.  Two teachers 
are to work with Julie Barnett, vice- principal and Maree Jordan, 
assistant principal, for one and a half days a week to take on some 
of the outreach responsibilities. Zoe Edgar, assistant principal, is 
currently supporting an NQT; next year he will have responsibility 
for science coordination and he will also work with her on some 
aspects of transition.  There will be some other slight changes in 
coordinator responsibilities in order to ensure equity of roles. 

• These developments highlight the school’s effectiveness in 
responding to changing circumstances using as an opportunity to 
enable the continuing growth of a distributive leadership model 
creating responsibilities at different levels, helping to further develop 
the capacity of its staff. 

 
 
ii) Pupils  
 

• There are currently 143 pupils on roll, 17 will leave at the end of the 
term and 22 Year 7 pupils are due to start in September. 

• Some of Year 7 pupils represent a slight change in needs with 8 or 
9 pupils identified as ASD/complex needs, some requiring 1:1 
support.  In response to increasing numbers and needs the 
academy intends to create an additional classroom in an existing 
learning zone and is in the process of appointing additional teaching 
assistants.  It is likely that additional CPD will need to be provided in 
order for staff to meet the specific needs of this group of pupils.  
The academy has wisely recognised that it needs to engage in 
discussions with its feeder primary special schools regarding the 
nature of future cohorts of pupils it is likely to receive in order to 
inform longer term planning. 
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iii) Reporting to Parents/Pupil Profiles 
 

• In response to parent/carers feedback, they now receive a termly 
curriculum planning record that provides an overview of the key 
skills or topics to be covered in each subject for each teaching 
group in the school.  Additionally, parents/carers receive an annual 
progress report that details pupils achievements in each curriculum 
area, targets for the next academic year both in numerical (ie P/NC 
levels) and descriptive terms.  An attractive feature of each report is 
photographic evidence of each young person undertaking a 
learning activity, with a brief supporting narrative, for example, 
“A……. is creating a self portrait using different textiles”.  
Importantly, the report concludes with a section for pupil/advocate 
comments.  Both forms of reporting evidence ways in which the 
academy continues to develop two way communication with 
parents/carers. 

• The academy is currently developing a one page pupil profile in line 
with the SEND reforms.  The example provided during the visit is an 
innovative, highly attractive, colourful profile for a young lady 
developed by her carers that captures wonderfully her personality 
and needs in an age appropriate matter. 

 
 
iv) Reporting to BFET Board of Directors 
 

• All of the schools in the Bright Futures Educational Trust are 
required to submit data on a common proforma currently each half-
term. Data is required across a number of categories:- Progress 
and Achievement, Teaching, Behaviour and Care and Leadership, 
Management and Governance.  As Melland is the only special 
school in the Trust, the academy has provided helpful guidance 
notes to clarify its basis for RAG rating (in applicable areas) with an 
additional comments sheet for each half term in order to exemplify 
the data in the context of the school.  Data for half-term 4 for the 
percentage of pupils on track to achieve EKS targets in English is 
100% (Green) and in maths is 84% (Amber).  Half term 4 data for 
EKS 4 in English is 96% (Green) and in maths is 87% (Amber).  In 
the Sixth Form all Year 12 and Year 13 pupils entered for ASDAN 
PSD Award are on target to achieve as are those entered to 
achieve the ASDAN Personal Progress Award.  In Year 14, 75% 
are on target to achieve ASDAN PSD Award and 91% entered for 
ASDAN Personal Progress Award.  100% of Year 14 entered for 
the ASDAN Employability Level 2 and 3 Award are on track to 
achieve.  Attendance has ranged from 91% in half terms 1, 2 and 3 
to 92% in half term 4.  National data for special schools indicates 
over 90% attendance as good. 

• The academy has graded itself outstanding across all areas and 
this judgement is well supported by comprehensive evidence. 
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AGREED FOCUS 
 
 
To evaluate the effectiveness of the IMPACT (Improving and Monitoring 
Performance Analysing and Challenging Targets) group meeting. 
 
 
 
Evaluation of the IMPACT group meeting 
 
• The IMPACT group is a well established and significant element of the 

school’s self-evaluation cycle.  The group consists of representatives of 
the whole school community, including members of staff at all levels, 
governors, parents, business/community partners, primary and high school 
partners and vitally students themselves.  A vice principal coordinates the 
work of the group and is chair of the bi-annual meetings.  The IMPACT 
group is tasked with evaluating the school’s performance against priorities 
identified in the annual school improvement plan that are linked to the 
performance management/appraisal objectives of the senior leadership 
team (SLT).  In addition to attending the evaluation meetings they also 
attend the two whole school celebration events and undertake interim 
monitoring activities such as focussed learning walks.  Members of SLT 
each have responsibility for a number of priorities in the school 
improvement plan and as such, write action plans for each target, and 
monitor, evaluate and evidence progress.  Members of the IMPACT group 
are allocated specific targets for them to monitor throughout the year and 
prior to each meeting they are provided an agenda and carefully selected 
papers as background information.  The vice principal consults with her 
SLT colleagues regarding the most appropriate priorities to select for the 
agenda of each meeting, as time does not allow for all to be evaluated in 
one meeting. 

• During the meeting the lead member of SLT for the selected priorities 
delivers a brief presentation providing a variety of creative media formats 
that best capture how the targets are being met.  Opportunities are 
provided for IMPACT group members to pose questions following each 
presentation.  Growing emphasis has been placed on “first hand” 
testimonies being given by students, parent/carers and in the meeting 
observed, the parent support worker.  The external reviewer report, 
January 2013, notes the increased confidence and eagerness of students 
to independently contribute to the meetings which they do with 
considerable success and pride.  Following the presentations, IMPACT 
group members are given time to scrutinise and “sign off” the evidence 
presented in files for each target area; each file is clearly labelled with 
supporting items of evidence annotated for ease of access. 
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What Went Well “www” 
• The IMPACT group is a unique forum for holding the school to account to 

its stakeholders, at the same time enabling key members of the school 
community to contribute their own evidence and views. 

• All staff contribute to the school’s monitoring in different ways as part of 
the process of gathering evidence, this helps them to have a good 
understanding of where and why there is a need for improvement. 

• Careful thought and consideration has been given to the efficient 
organisation and preparation for the meeting with a well-matched range of 
telling evidence gathered by the school through self-evaluation. 

• When questioned by the consultant as to the value of their membership of 
the group, community partners commented that it has helped them to 
understand the school as a whole rather and has raised their awareness of 
disability that has strengthened their own practice.  They have taken 
particular pleasure in witnessing the development of pupils over time. 

 
Even Better If “ebi” 
• Consideration is given to the number of items on the agenda to allow 

sufficient quality time for group members to scrutinise the evidence files. 
• The development of the role of assistant principal has led to responsibility 

for action plans being devolved to a newly formed and larger SLT. As a 
result the academy needs to ensure action plans remain consistent in 
quality, detail and content; For example, not all actions were specific and 
measurable; in some instances the intended impact described actions to 
be taken rather than a measurable impact on improvement.  The level of 
detail of interim evaluations also varied. 

• The school considers ways in which it can support members of the group, 
less familiar and confident in educational settings and terminology, to write 
evaluative comments following their scrutiny of evidence.  The simple 
formal “www” and “ebi, might be a way forward. 

• A succinct summary of the meeting is produced that summarises 
questions raised and comments made following scrutiny of the evidence 
files, using outcomes to improve the process further.  This would provide 
additional evidence of the challenge the group presents and increase 
further the rigour of the school’s self-review processes. 

 
 
SUMMARY 
 
• Both the Ofsted inspection report (February 2013) and the Challenge 

Partners Quality Assurance Review report (March 2014) judged rigorous, 
well established self-evaluation systems in the school to be outstanding.  
The exemplary practice was further confirmed during the current visit.  
There is total synergy between all processes in place allowing them to 
integrate within the cycle of school improvement planning and review; the 
school welcomes external validation of the provision as there is an 
unremitting commitment to continual improvement.  The concept of the 
IMPACT group brings school improvement to life, providing a superb 
opportunity to collaborate with key partners to raise achievement even 
higher. 


